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ABSTRACT 

 

THE USE OF VOCABULARY LEARNING STRATEGIES AMONG THE 

PREPARATORY YEAR STUDENTS OF ADANA SCIENCE AND TECHNOLOGY 

UNIVERSITY  

 

 

Kenan AKARSLAN 

English Language Teaching Department 

ELT-750 

Teacher Cognition in Action 

Final Assignment 

Advisor: Asst. Prof. Dr. Gülden İLİN 

 

The aim of this study is to investigate whether the students of STU (Science and 

Technology University) at preparatory year classes make use of different vocabulary learning 

strategies. The study will help determine to what extent the students are aware of different 

strategies and what vocabulary learning strategies they use and how important these strategies 

are to them. The data will initially be collected through a written interview to see the variety 

of the strategies they adopt, and after the written interview, through a questionnaire which 

aims to determine the ten most benefitted vocabulary learning strategies and in what rank or 

frequency they make use of them. 

KEYWORDS: Learning English as a Foreign Language; Learning Strategies (LS); 

Vocabulary Learning Strategies (VLS) 
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CHAPTER 1 

INTRODUCTION 

1.1. Background to the study 

Swift and tremendous political, technological, social and cultural changes in the world 

urge people to get a more qualified and intense education. In order to adapt to new conditions, 

the need to learn a second language is the outcome of these changes. 

English is undoubtedly among the most widely learned languages in the world and in 

Turkey today. Learning a new language is a difficult process for many as it involves learning 

a new set of grammar rules and especially a large number of new vocabulary. Thus, learning 

vocabulary can be viewed as the most crucial part of language learning. Therefore, it is 

important for language learners of English to adopt vocabulary learning strategies. 

Vocabulary learning strategies are techniques used by learners to unlock, retain and remember 

the meanings of new words. 

According to Bellomo (2009), some techniques are used deliberately “to learn a word for 

the purpose of future recall” while some are not. Learners employ different strategies as there 

are differences among them such as differences in social class, attitude, gender, aptitude, 

culture and motivation (Oxford, 1990). A technique which works for one learner may be of no 

use for the other. According to Grenfell and Harris (1999), "Methodology alone can never be 

a solution to language learning rather it is an aid and suggestion" (p. 10). Similarly, a 

technique might be useless for a learner while it is of much use for another learner.  
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1.2. Statement of the Problem 

Learning, retaining and recalling new words is very important for learners if they want to 

master a language. Considering the importance of learning new words,  and employing 

vocabulary learning strategies accordingly, do the students at STU make use of vocabulary 

learning strategies in their learning ESL. 

1.3. Aim of the Study 

The aim of this study is to investigate whether the students of STU (Science and 

Technology University) at preparatory year classes make use of different vocabulary learning 

strategies. The study will help determine to what extent the students are aware of different 

strategies and what vocabulary learning strategies they use and how important these strategies 

are to them. 

1.4. Research Questions 

Considering the importance of learning new words,  and employing vocabulary learning 

strategies the aim of this study is to answer these questions: 

1. Do the the students of STU (Science and Technology University) at preparatory year 

classes make use of different vocabulary learning strategies? 

2. To what extent are the students aware of different vocabulary learning strategies?  

3. What vocabulary learning strategies do they use, and 

4. How important are these strategies to them?  

 

1.5. Limitations to the Study 

 

The study is conducted to find out the vocabulary learning strategies utilized only by a 

limited number of preparatory year students at STU, and therefore generalisations can not be 

made. Including more participants during the sampling stage could increase the validity of the 

study. 
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CHAPTER 2 

 

LITERATURE REVIEW 

2.1. Language Learning Strategies 

According to Hismanoğlu (2000), language learning strategies have been searched for 

over a half of a century. Developments in cognitive psychology especially affected the 

researches according to (Wiliams and Burden 1997:149).  

Wenden and Rubin (1987:19) define learning strategies as "... any sets of operations, 

steps, plans, routines used by the learner to facilitate the obtaining, storage, retrieval, and use 

of information." 

Richards and Platt (1992:209) define the concept as "intentional behavior and thoughts 

used by learners during learning so as to better help them understand, learn, or remember new 

information." 

Stern (1992:261), alleges that learning strategies (LL) are used by learners deliberately 

to accomplish their aims and are “intentional directions” and learning techniques 

According to Hismanoğlu (2000),  

 

 

 

 

 

“All language learners use language learning strategies either 

consciously or unconsciously when processing new information and 

performing tasks in the language classroom. Since language classroom 

is like a problem-solving environment in which language learners are 

likely to face new input and difficult tasks given by their instructors, 

learners' attempts to find the quickest or easiest way to do what is 

required, that is, using language learning strategies is inescapable.” 
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2.2. Vocabulary Learning Strategies 

In Oxford Learners Dictionary, a strategy is defined as “a plan that is intended to 

achieve a particular purpose”. It can be inferred, in our case, from this definition that learners 

could employ Vocabulary Learning Strategies (VLS) to achieve a great number of English 

words to master the language. 

VLS are adopted by learners to retain or recall the words and their meaning. 

According to Yongqi Gu (2014), there are  many studies which have demonstrated a 

“meaningful relationship between vocabulary learning strategies and learning results”. 

Mizumoto and Takeuchi (n.d.) found that “vocabulary learning strategies as a whole 

had the greatest influence on TOEIC scores” (p. 17) among a group of Japanese students.  

When it has been aggreed on that learning a large amount of vocabulary is the main 

aim of a learner to deal with, then the main aim classroom activities should involve “direct 

teaching of learning strategies related to vocabulary (Folse, 2004, pp. 89-90). 

It can be concluded that language learners use different language learning and VLS 

strategies in their learning process. There are different factors such as age, gender, 

personality, motivation, and experience which influence the effectiveness of language, or 

vocabulary learning in particular. It is needless to say that all language learners do not use the 

same language learning strategies to be successful learners. 
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CHAPTER 3 

METHODOLOGY 

3.1. Research Design 

This study will be conducted as descriptive research design which attempts to find out 

the vocabulary learning strategies used by the preparatory students at STU and in what rank 

they attach importance to these strategies. 

3.2. Participants 

The participants of this study will be 30 of EFL preparatory year students of pre-

intermediate, or B1 level at Adana STU. Purposive sampling strategy will be used. 

3.3. Data Collection Tools 

Two kinds of instruments will be used to collect data: a brief paragraph in which the 

participants will be ask to describe the Vocabulary Learning Strategies (VLS) they use and a 

top 10 VLS questionnaire with more than 25 vocabulary strategies given as items for the 

students to choose from. 

3.4. Instruments 

3.4.1. A Brief Paragraph From the Students 

Firstly, a brief paragraph will be composed by the students providing data for the 

research to detect whether they are aware of their own VLS. One question will be asked to the 

students in their L1: “Write a paragraph about what vocabulary learning strategies you use 

while learning new English words?”  
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3.4.2. VLS Questionnaire 

Students will be allowed to add more strategies to the questionnaire when they need, 

and/or if they want to. While writing their paragraphs, students might not give the same 

names for the strategies given in the questionnaire. The VLS of the students and the VLS 

items on the questionnaire will be analysed, compared and grouped regarding their relevance. 

The questionnaire will be given after the composition so that they force themselves to think 

about their own strategies while writing their brief paragraph. They will be asked to choose 10 

strategies they think most important or most frequently used ones by them. 

3.5. Data Analysis 

30 students filled in the questionnaire. 24 students completed the questionnaire in the correct 

way. 10 students prefer item 26 (I watch films, soap operas, documentaries and listen to 

songs) either as the first, second or third rank as their favourite vocabulary learning strategy 

(VLS). 7 students prefer item 6 (I use English-Turkish dictionaries) either as the first, second 

or third rank as their favourite VLS. 

On the other hand, items 6 (I use English-Turkish dictionaries), 7 (I want the instructor to 

define the word and give example sentences), 10 (I picture the meaning of the word in my 

mind), 11 (I create personal experiences about the word or I relate them to my real 

experiences), 18 (I write my own definition for the word), 27 (I do word tests to myself) are 

among the least preferred VLSs by equal number of students which is 2. 

Items 13 (I group words with similar words-Animals: Dog, cat, snake …), 17 (I dissect a word 

into its word roots (Latin-Greek), 20 (I write down the word many times) and 24 (I write the 

English equivalents of words on objects or stick post-its on those objects at home and school 

etc.) were not preferred by any of the participants in the questionnaire. 
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CHAPTER IV 

RESULTS 

 

4.1. Interviews 

Students were not grouped in this study. Their ideas were elicited before the administration of 

the questionnaire to see whether they were aware of VLSs. They were, however, warned not 

to affect eachother by interacting during written interviews as it would have influenced to 

what extent they were aware of VLSs. 

There were not a variety of VLSs defined by the students in the written interview. All the 

participants noted that they used bilingual dictionaries. The majority of them expressed that 

they listened to songs or watched films in English. 

It can be inferred that even if they use VLSs, they either cannot coin the exact term for their 

strategy or are not aware of other strategies which can be utilized. 

After written interviews, students realized that they did not really adopt VLSs. The need to 

know more types of VLSs appeared and this alone led and motivated students to be instructed 

about these strategies. 

4.2. Questionnaire 

As in the written interview session, students were not grouped in any way. There were 

27 different VLS items listed on the questionnaire. No new items were added by the students 

to the list. Students chose at least one of the 23 different items out 27. 4 items were never 

opted for as an alternative. The variety of choices shows that students were unconsciously 

using VLSs but could not name them in the written interview.  
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CHAPTER V 

 

CONCLUSIONS AND IMPLICATIONS 

 

5.1. Research Questions 

There were four related questions aimed to be answered in the study. The need to focus 

on vocabulary learning strategies had aroused during a lesson at YADYO (The School of 

Foreign Languages within the body of Adana BTU). In one of the Main Course lessons 

students were asked by the coursebook to list their VLSs. It was obvious that they had little 

idea about VLSs. At that instance, they felt the need to learn them. The answers to the 

research questions are respectively given as follows: 

1. Do the the students of STU (Science and Technology University) at preparatory year 

classes make use of different vocabulary learning strategies? 

The students of STU consciously use only a limited number of strategies. 

2. To what extent are the students aware of different Vocabulary Learning Strategies? 

Although the students of STU can name two or three different kinds of strategies, they make 

use of a limited number of VLSs. 

3. What vocabulary learning strategies do they use? 

Various types of VLSs the students use were shown in detail in the Data Analysis section. 

4. How important are these strategies to them? 

The students ranked various strategies from 1 to 10. In general item 6 and 26 were ranked as 

their favourite by some of the students, whereas item 6 is also among the least chosen 

alternatives in some questionnaires. It is a clue to the fact that their preferences change much. 

It is most probably due to the fact that they have different interests, skills or intelligence 

types. It does not mean that each students is aware of many VLSs. 

It is interesting to observe that items 13 (I group words with similar words-Animals: Dog, cat, 

snake …), 17 (I dissect a word into its word roots (Latin-Greek), 20 (I write down the word 
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many times) and 24 (I write the English equivalents of words on objects or stick post-its on 

those objects at home and school etc.) were not preferred by any of the participants in the 

questionnaire, which will be discussed in the following section. 

5.2. Discussion of the findings 

The two tools used in the study (written interview and the questionnaire) yielded consistent 

results. It can be seen that the students prefer to use bilingual dictionaries and watch or listen 

to songs and films. 

The questionnaire seems to have helped students name more strategies than they could think 

of. It does not necessarily mean that they do not utilize different types of strategies. The 

variety of choices gives us the impression that they use VLSs but are not able to put them 

down on the written interview when asked. Still, as discussed in the previous section, students 

benefit from only a limited number of strategies. There are 27 different items in the 

questionnaire but there is a tendency to choose only popular strategies such as using bilingual 

dictionaries. 

Students appear to choose from less frequently used strategies, too. However, there seems to 

be the need to teach them different strategies. There is a tendency to understand strategies that 

are strange to them in the questionnaire. If they are made aware of them by giving more 

examples, they can benefit from alternative strategies to boost their word knowledge. 

 

5.3. Suggestions for further research 

27 items in the questionnaire were exemplified either by the instructor or students throughout 

classes. Then students were asked to apply these strategies during their learning. They shared 

any outstanding examples they wished to. 

The students expressed how happy they were with the active and entertaining use of different 

strategies. Although the students were observed informally, the same questionnaire might be 
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administered again -to see formally- if there is any concrete change in the tendency and 

variety of choices. 

The students had the chance to test some of their strategies in mid-terms and quizzes in which 

vocabulary questions were asked ‘In Context’. ‘Matching with English definitions’ was 

another type of question used in these exams to support item 5 (I use English-English 

dictionaries). Thanks to the positive effect of the exams, students started to use monolingual 

dictionaries. 

During lessons, English word roots were taught to them to support item 17 (I dissect a word 

into its word roots (Latin-Greek)). Students tried to learn difficult academic words by 

adopting item 17 which made them feel more self-confident. This item was studied in detail in 

a different study and presented in Çukurova University 2015 ELT Conference. 

Students were suggested to use websites such as Quizlet to support item 27 (I apply 

vocabulary tests to myself).  

Many more such examples might be included. The results are exciting as students started to 

have more fun in vocabulary learning. 

The applications of these strategies should be more comprehensive. That is to say, more 

students in different classes should benefit from VLSs.  

These strategies should be used in a more systematic way so as to ensure that students go 

through various experiences and make use of various strategies without neglecting their own 

learning. 

 

5.4. Conclusion 

An activity in the coursebook led me and my students to focus on vocabulary learning 

strategies. They found out that they needed to know more about them. This study was 

administered with the use of a written interview and a questionnaire. Informal observations in 
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the classroom were also considered while inferencing about results. Students showed a great 

interest in the VLSs as they themselves felt the need to learn them. Despite their eagerness to 

adopt strategies, it was obvious after the written interview that they were not really aware of 

VLSs. They could name few strategies and choose only a limited number of other strategies 

presented in the questionnaire. It was observed that they benefitted from traditional strategies 

such as using bilingual dictionaries. During and after the study they started to use and share 

with their classmates the strategies they used. They were more motivated to adopt different 

strategies when they saw the benefits of them. For instance, they used monolingual 

dictionaries and exam questions included matching words with English definitions. Finally, 

these strategies should be administered in a systematic way so that the effectivity of further 

vocabulary learning is boosted. 
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Appendix 

 

Sevgili öğrenciler, bu anket kelime öğrenme stratejilerinizin önem sırasını belirlemek üzere 

düzenlenmiştir. Kişisel bilgileriniz üçüncü kişilerle izniniz olmaksızın kesinlikle 

paylaşılmayacaktır. Anket sonucunda bilgi ve becerileriniz değil, genel olarak sizler 

tarafından kullanılan kelime stratejileri araştırılıp değerlendirilecektir. Sorulara doğru yanıt 

vermeniz çalışmamın sağlığı açısından önemlidir. Değerli katkılarınız için şimdiden teşekkür 

ederim.  

  
  

Öğrencinin adı, soyadı   E-posta   

(Zorunlu Değildir.  İleriki çalışmalarımda size 

ulaşabilmek amacıyla bu bölüm açılmıştır.)  

Kişisel bilgiler 

 

1. 

Doğum yeri –Türkiye değilse, 

ülke adı:   

İlçe İ l 

  

2. Doğum tarihi ( gün / ay / yıl ): 

  / / 19   

3. Cinsiyeti: Erkek Kadın 

  

4. Anadili 

(‘Diğer’ ise, yanda belirtiniz.) 

Türkçe Diğer  

  

5. Mezun oldugu lise türü –‘diğer’ 

ise:    

Düz Özel Anadolu Öğretme
n 

Diğer 

     

6. İngilizceyi öğrenme amacınız?  

7. Üniversite  öncesi  İngilizce 

eğitim süresi (4’den az 

veya 8’den fazla ise: yıl) 

4 yıl 5 yıl 6 yıl 7 yıl 8 yıl 

     

8. Eğitim dilinin İngilizce olduğu 

yabancı bir ülkede okudum (bir 

yıldan fazla ise: yıl) 

Hiç Birkaç 
hafta 

Bir 
döne
m 

Yarım 
yıl 

Bir 
yıl 

     

9. Başka yabancı dil(ler) biliyorum 

–yanda belirtilenlerden farklı ise: 

____________________________ 

Hiçbiri Alman- 
ca 

Fran- 
sızc
a 

İtalyan- 
ca 

İspan- 
yolca 

     

 

Okt.Kenan AKARSLAN; Adana Bilim ve Teknoloji Üniversitesi/YADYO 

Çukurova/ADANA; e-posta:kenanakarslan@hotmail.com; kenanakarslan@gmail.com 

web: www.kenanakarslan.com; facebook: Kenan AKARSLAN 

mailto:kenanakarslan@hotmail.com
mailto:kenanakarslan@gmail.com
http://www.kenanakarslan.com/
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Lütfen kişisel bilgilerle ilgili bölümü eksiksiz tamamladığınızı kontrol ettikten 

sonra ikinci bölümü yönergeleri dikkatlice okuyarak tamamlayın. 

İngilize kelimeleri öğrenmek için hangi strateji sizin için kaçıncı sırada önem 

taşımaktadır? 

Aşağıdaki kelime öğrenme stratejilerinin tümünü anlayarak en az bir kere 

okuyun 

Daha sonra 1-10 arası bir sayıyla stratejileri kendi kullanım sıklığınız ve önem 

derecesine göre ilgili kutucuğu karalayarak sıralayın (1-en önemli; 10- en 

önemsiz anlamında gelmektedir.) 

Sıralamaya birden fazla strateji koymayın. 

Eklemek istediğiniz strateji varsa en allta verilen boş kutucuklara yazıp 

sıralamaya koyabilirsiiniz. 

ÖRNEK BU ÖRNEK BENİM İÇİN ÇOK 5. 

SIRADA ÖNEMLİDİR. 

1 2 3 4 5 6 7 8 9 10 

1 Kelime Türkçe'de kullanılıyor mu 

bakarım. (Örn: Television-Televizyon) 

1 2 3 4 5 6 7 8 9 10 

2 Kelimenin türüne bakarım (fiil, sıfat, 

isim vb.) 

1 2 3 4 5 6 7 8 9 10 

3 Kelimenin anlamını bağlama bakarak 

tahmin ederim. (Cümlenin gelişinden, 

metnin yazılı olduğu sayfadaki 

resimlerden vb. anlamaya çalışırım.) 

1 2 3 4 5 6 7 8 9 10 

4 Kelimeleri resimler kullanarak 

kaydederim veya resmi kendim 

çizerim. 

1 2 3 4 5 6 7 8 9 10 

5 İngilizce-ingilizce sözlük kullanırım. 1 2 3 4 5 6 7 8 9 10 

6 İngilizce-Türkçe sözlük kullanırım. 1 2 3 4 5 6 7 8 9 10 

7 Öğretmenin kelimeyi tanımlamasını 

ve örnek cümle vermesini isterim. 

1 2 3 4 5 6 7 8 9 10 

8 Kelimenin anlamını arkadaşlarıma 

sorarım. 

1 2 3 4 5 6 7 8 9 10 

9 Yabancılarla konuşurum. 1 2 3 4 5 6 7 8 9 10 

10 Kelimenin anlamını zihnimde 1 2 3 4 5 6 7 8 9 10 
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(resmederek) canlandırırım. 

11 Kelimeyle ilgili kişisel deneyimler 

oluşturur ya da deneyimlerimle 

bağdaştırırım. 

1 2 3 4 5 6 7 8 9 10 

12 Kelimeyi eş ve zıt anlamlılarıyla 

bağdaştırarak, bir arada kaydederim. 

1 2 3 4 5 6 7 8 9 10 

13 Kelimeyi benzer kelimelerle 

gruplandırırım. (Animals: Dog, cat, 

snake..) 

1 2 3 4 5 6 7 8 9 10 

14 Öğrendiğim kelimeyi cümle içinde 

kullanırım. 

1 2 3 4 5 6 7 8 9 10 

15 Kelimenin yazılışı üzerinde çalışırım. 1 2 3 4 5 6 7 8 9 10 

16 Kelimenin telaffuzu (sesletim) 

üzerinde çalışırım. 

1 2 3 4 5 6 7 8 9 10 

17 Kelimeyi ek ve köklerine(latince-

yunanca) ayırırım. 

1 2 3 4 5 6 7 8 9 10 

18 Kelimeye kendi tanımımı yazarım. 1 2 3 4 5 6 7 8 9 10 

19 Kelimeyi defalarca sesli olarak tekrar 

ederim. 

1 2 3 4 5 6 7 8 9 10 

20 Kelimeyi defalarca yazarak tekrar 

ederim. 

1 2 3 4 5 6 7 8 9 10 

21 Yeni kelimeler listesi hazırlarım. 1 2 3 4 5 6 7 8 9 10 

22 Yeni kelimeleri, kelime kartlarına 

yazarak çalışırım. 

1 2 3 4 5 6 7 8 9 10 

23 Yeni kelimeyle ilgili not alır, renk vb. 

ile vurgularım. 

1 2 3 4 5 6 7 8 9 10 

24 Evde, okulda vb. nesnelerin üzerine 

kelimelerin ingilizcelerini yazarım ya 

da yapıştırırım. 

1 2 3 4 5 6 7 8 9 10 

25 Kelime defteri tutarım. 1 2 3 4 5 6 7 8 9 10 

26 İngilizce film, dizi, belgesel vb. izler 

ve şarkı dinlerim. 

1 2 3 4 5 6 7 8 9 10 
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27 Kendime kelime testleri uygularım. 1 2 3 4 5 6 7 8 9 10 

28   1 2 3 4 5 6 7 8 9 10 

29   1 2 3 4 5 6 7 8 9 10 

30   1 2 3 4 5 6 7 8 9 10 

31   1 2 3 4 5 6 7 8 9 10 

32   1 2 3 4 5 6 7 8 9 10 

33   1 2 3 4 5 6 7 8 9 10 

34   1 2 3 4 5 6 7 8 9 10 

 

The second part of the questionnaire was adapted from: Yazdi, Mahdi; Kafipour, Reza.  A Qualitative 

Study of Vocabulary Learning Strategies Applied by Iranian Undergraduate EFL Learners in Real 

Learning Setting. English Language Teaching 7.7  (Jul 2014): 1-7. 
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